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Pr oj ect  Pu r pose 

 

�� The purpose of t his project  is to conduct  an independent  evaluat ion of the adapt at ion of 
the L ions-Quest  curr iculum in Japan and the impact  on st udent s. 

 

Or gan i zat i on al  Pr of i l e 

 
  JI YD (former  I YF-Japan) has had presence in Japan since t he ear ly 1990s.  Since i ts 
establ ishment  JI YD has sponsored conferences among NGO, government  and business 
leaders on chi ldren and yout h related issues.  The pr incipal  t hemes being promoted are 
yout h par t icipat ion, effect ive programming for  young people, and promot ion of l i fe ski l ls 
program.  I t  also operates a grant  program for  t he Matsushi ta Company.  JI YD 
launched nat ional  chi ldrenÕs hour  campaign in 1999 and cont inued t he act ivi t ies through 
2000.  The t wo-year  effor t  r aised approximat ely $350,000 for  yout h development  
programs.  JI YD now has t hree ful l -t ime staff and t hree par t -t ime staff.  I t s annual  
budget  for  2003 was US $400,000.  Among i ts cont r ibutors are I YF, L ucent  Technologies 
Foundat ion, Mat sushi ta Company, Mi tsubishi  Bank Foundat ion, L ions Club 
I nternat ional  Foundat ion, and 330M D L ions-Japan.   

 

Pr oj ect  Over v i ew  

  The t ranslat ion and adjust ing of Ski l ls for  Adolescence (SFA) star ted in aut umn of 1999.  
The study group was establ ished and among them were Professor  Kawabat a of Kobe 
Universi t y, Professor  Nishioka of Hyogo Educat ional  Universi t y, elementary/junior  high 
school  teachers, school  nurse and I YF Japan (t hen).  
  I n order  to make this program fi t  for  Japanese schools, Shiba-Higashi  junior  high 
school  in Kawaguchi  ci t y, Sai tama prefect ure was chosen to become t he pi lot  school .  The 
project  star ted from Apr i l , 2001.  For  school  year  (Apr i l  to March) 2001, the fi rst  graders 
took SFA class for  19 hours.  For  school  year  2002, the fi r st  and second graders are took 
this class.  45 hours for  fi rst  graders and 41 hours for  second graders. 
   This project  was a big chal lenge for  bot h the teachers and t he st udy group.  Dur ing 
the fi rst  school  year, meet ings were held before and after  every class among teachers and 
members of the st udy group and changes and innovat ions were made.  For  the second 
year, meet ings were held before enter ing new uni t  and evaluat ion was made after  each 
uni t .   
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T h e E f f ect s of  t he L i ons-Quest  Pr ogr am  ÒSk i l l s f or  A dol escenceÓ on  
Sm ok i n g, D r i n k i n g and D r ug abuse 

F acu l t y  of  H um an  D evel opm en t  K obe U n i ver si t y  
 Tet su r o K aw abat a  

 
I n  ÒThe model  for  Japanese educat ion in t he perspect ive of the 21st  Cent ury Ò, the 

Cent ral  Counci l  for  Educat ion of Japan has  enhanced the impor tance of enhancing 
chi ldrenÕs Òzest  for  l ivingÓ which is the character  and the abi l i t y whereby, i n the changing  
societ y, individuals can discover  t heir  own subject s, learn, think, make act i ve judgement , 
behave independent l y, and find bet ter  solut ions to problems.  I t  also emphasizes the 
impor tance of developing r ich humani t y that  is sel f-discipl ined, cooperat i ve, and 
considerate. 

The zest  for  l iving is st rongly related to L i fe Ski l l  advocated by WHO1, which is 
defined as psychosocial  ski l ls for  adapt ive and posi t ive behavior , t hat  enables us to deal  
wi t h demands and chal lenges of everyday l i fe.  These ski l ls, for  example, are sel f-esteem, 
decision-making ski l ls, set t i ng goals, st ress management  ski l ls, and social  ski l ls including 
communicat ion ski l ls.   
   According to the recent  st udies in Europe and US2, the chi ldren lacking l i fe ski l ls are 
more l i kely to be involved in problem behaviors such as under  achievement , school  refusal , 
bul lying, juveni le del inquency, violence, smoking, dr inking, drug abuse, eat ing disorder , 
ear ly sexual  intercourse, and pregnancy dur ing adolescence when they change bot h 
mental ly and physical l y rapidly, and have to cope wi t h such changes.  Some of t hese 
problems not  only affect  t hei r  i ntel lectual , emot ional , and social  development , which is 
the major  goal  of school  educat ion, but  also are deeply related wi t h the present  and fut ure 
heal th problems of chi ldren. 
   The resul ts of t he nat ional  survey3 conducted from November 2000 to February 2001 
wi t h 5,636 samples, selected at  random from 5th to 12th graders, show t hat  chi ldren 
pract icing heal thy l i fe habi ts had higher  sel f-esteem and pro-social  ski l ls and was able to 
cope more act i vely wi t h st ressful  si t uat ion than those who didnÕt .   
   These resul ts suggest  t hat  i t  is impor tant  to enhance chi ldrenÕs l i fe ski l ls in order  to 
prevent  var ious problem behaviors. 
   I n t his st udy, t he main object  is to clar i fy t he actual  si tuat ion of l i fe ski l ls, smoking, 
dr inking behavior  and drug abuse of the students of Shiba-Higashi  junior  high school  
(JHS) in Kawaguchi  ci ty, Sai tama prefect ure, t he pi lot  school  of L ions-Quest  Program 
Ski l ls for  Adolescence (SFA ) since Apr i l  2001, and to suggest  t he effects of this program.   
 

M et h od 
Su bj ect s 
    The subject s are 493 st udent s of JHS.  The detai ls of t he subjects are shown in table 
1.  The 1st and 2nd graders have been taking SFA classes ever  since t hey entered thi s 
school . 
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T abl e 1 
N u m ber  of  Su bj ect s by  Gr ade an d Gen der  

�� ���T�U��

�H�S�B�E�F��

���O�E��

�H�S�B�E�F��

���S�E��

�H�S�B�E�F��

�5�P�U�B�M��

�#�P�Z�� �������� ������ ������ ��������

�(�J�S�M�� ������ ������ ������ ��������

�5�P�U�B�M�� �������� �������� �������� ��������

 
I nst r u m en t at i on  

   The quest ionnaire was administered on M arch 2003.  Classroom teachers were 
asked to conduct  t he survey using t he st andardized administ rat ion guidel ines developed 
by t he researchers and were also di rected not  to gi ve any di rect ions fur t her  than what  
was descr ibed in the manual . 
    The answers were kept  st r ict l y confident ial  in order  to col lect  accurate dat a, for  some 
of the quest ions (drug abuse, smoking, dr inking) were related to behaviors prohibi ted by 
law for  young people under  the age of 20.  Fi rst , each st udent  completed the 
quest ionnaire anonymously.  Second, an envelope was given out  so t hat  st udent s may 
put  t heir  quest ionnaires in them and to seal  t hem.  Third, the teachers were also 
requested not  to walk around t he classroom whi le the st udent s were answer ing t he 
quest ions. 
 

M easu r es 
The i tems are l isted in t able 2. 

     
T abl e 2   

M aj or  I t em s  
 Demographic data gender , age, grade 
 Sel f-esteem general , cogni t ive, fr iends, fami ly, physical  
 Social  ski l ls pro-social , wi thdrawn, aggressive 
 St ress management  
 Ski l ls 

suppor t  request , problem solving, change of pace 
emot ional  avoidance, behavioral  avoidance, cogni t ive 
avoidance  

 
�� Behaviors 
 
 
 
 
 

Smoking behavior  (exper ience t hroughout  l i fe t ime/in the 
past  mont h, predict ion of t he behavior  at  t he age of twent y, 
the behaviors of the people around t hem) 
Dr inking behavior  (exper ience throughout  l i fe t ime/in t he 
past  mont h) 
Drug abuse (exper ience throughout  l i fe t ime) 
Physical  exercise (beside physical  exercise class) 
Eat ing habi ts (number  of days that  students had breakfast  
in the past  week) 
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Sel f-esteem was measured using t he Rosenberg Sel f-esteem Scale4, the Har ter  
Perceived Competence Scale5, and t he Pope Sel f-esteem Scale6. 
   The Rosenberg Sel f-esteem Scale measures t he level  of sel f-esteem in general . The  
quest ions are l isted on t able 3. 
  Quest ions were answered on t hree-point  scale, ranging from Òusual ly agreeÓ to 

Òusual ly disagreeÓ.  For  quest ions no. 1, 3, 4, 7, 10, t hree points were given for  Òusual ly 
agreeÓ and one point  for  Òusual ly disagreeÓ.  For  other  i tems, one point  was given to 
Òusual ly agreeÓ, t hree points Òusual ly disagreeÓ, which means higher  t he points are t he 
higher  t he general  sel f-esteem is. 

 The Har ter  Perceived Competence Scale consists of four  subscales, a) cogni t ive 
competence, wi t h emphasis on academic per formance, b) social  competence in a peer  
relat ionship, c) physical  competence wi t h focus on spor ts and outdoor  games, and d) sense 
of general  sel f-wor th.  I n t his survey, the fi rst  t wo were used.  The quest ions are shown 
on table 4 and 5. 
       �� ��   

Tabl e 3 
Rosen ber g Sel f -est eem  Scal e 

1) I  am ful ly sat isfied wi th mysel f in al l  respect s. *  
2) I  do not  have confidence in mysel f at  al l . 
3) I  think t here are some good elements in me. *  
4) I  think I  can handle things to the same extent  t hat  most  people 

 can. *  
5) I  do not  have anyt hing t hat  I  t hink I  am good at . 
6) I  somet imes t hink t hat  I  am a useless person. 
7) I  think I  am at  least  as wor thy as others. *  
8) I  wish I  could be proud of mysel f a l i t t le more. 
9) I  think I  am a t ype of person who tends to make mistakes. 
10) I  tend to look at  t he posi t ive side of mysel f. *  

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� *  reversed i tem 
Tabl e 4 

H ar t er  Per cei ved Com pet en ce Scal e, Cogn i t i v e Com pet en ce 
1)  A. I  think I  can st udy very wel l .       

B. I  donÕt  know i f I  can study very wel l .  
2) A. I  t hink I  am as smart  as my classmates.     

B. I  donÕt  know whet her  I  am as smart  as my classmates. 
3)  A. I t  takes me qui te a long t ime to finish my schoolwork. 

B. I  can fi nish my schoolwork in a shor t  t ime.  
4)  A. I  often forget  what  I  have learned.      

B. I  can recal l  what  I Õve learned easi l y.        
5)  A. I  l ike t he classes at  school , because I  can st udy very wel l .              

B. I  donÕt  l ike t he classes t hat  I  am taking, because I  canÕt  st udy wel l .               
6)  A. I  wish I  could understand t he books I  read more easi l y. 

B. I t  is not  di fficul t  for  me to understand t he books I  read. 
7)  A. I t  is di fficul t  for  me to answer  quest ions in classes. 

B. I  can answer almost  al l  the quest ions. 
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Tabl e 5 

H ar t er  Per cei ved Com pet en ce Scal e, Soci al  Com pet en ce 
1)   A. I  t hink i t  is di fficul t  to make fr iends.  

 B. I  t hink i t  is easy to make fr iends. 
2)   A. I  have lots of fr iends.        

 B. I  donÕt  have many fr iends.   
3)   A. I  donÕt  t hink t hat  I  am an impor t ant  member of my class. 

 B. I  t hink t hat  I  am an impor tant  member of my class. 
4)   A. I  always stay wi th many fr iends.          

 B. I  am always by mysel f.  
5)   A. I  wish more fr iends would l ike me.         

 B. I  t hink I  have many fr iends t hat  l i ke me. 
6)   A. I  t hink I  am popular  among my fr iends. 

 B. I  donÕt  think I  am popular  among my fr iends.  
7)   A. My classmates tend to l ike me.           

 B. Not  many of my classmates l ike me.    

 
I n the Har ter  scale, subjects are required to decide which type of person he/she is 

most ly l ike and t hen decide whet her  t he descr ipt ion is Òsor t  of t rueÓ or  Òreal ly t r ueÓ.  The 
example is shown on table 6.  Each i tem is scored form 1 to 4, where score 1 indicates low 
perceived competence and score 4 reflect  highly perceived competence.  Each subscale 
contains seven i tems and is t he sum of seven i tems.  

 
Tabl e 6 

H ow  t o A n sw er  t h e H ar t er  Scal e 
Example) A . I  t h i n k  I  can  st u dy  ver y  wel l .        

               1. Sor t  of t r ue             2. Real ly t r ue 
 
 B . I  don Õt  k n ow  i f  I  can  st u dy  ver y  wel l .  
               3. Sor t  of t r ue             4. Real ly t r ue 
 

        The subject s fi r st  choose A or  B which ever  is closer  to onesel f and ci r cle the 
let ter.  After  t hat , t hey must  decide whether  t he descr ipt ion is Òsor t  of t r ueÓ or  
Òreal ly t r ueÓ and ci rcle t he number.     

 
   The Pope sel f-esteem scale consists of five subscales, a) sel f-esteem in general , 
b) fami ly relat ionship, c) peer  relat ionship, d) academic per formance, e) body image, 
wi t h the tot al  of 50 quest ions (10 quest ions per  one subscale).  I n t his research,  
fami ly and body related sel f-esteem scales were used.  The quest ions are shown on 
table 7 and 8. 
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Tabl e 7 
Pope Sel f -est eem  Scal e, F am i l y  Rel at i on sh i p Qu est i on s 

1)  I  am an impor tant  member of my fami l y. 
2) I  feel  very happy when I  am wi t h my fami l y. 
3)  I  feel  l ike running away from home. 
4) I  think my parent s are unhappy because of me. 
5)  I  am a good daughter /son. 
6)  My parent s have many reasons to be proud of me. 
7)  I  have one of the best  fami l ies of t he wor ld. 
8)  My fami ly is disappointed wi t h me.  
9)  I  think my parent s would be happy i f I  were a lot  di fferent  from what  I  am now.. 

10) I  do not  l ike t he way I  behave when I  am wi th my fami l y. 

 
Tabl e 8 

Pope Sel f -est eem  Scal e, B ody  Rel at ed Qu est i on s 
1) I  am very clumsy. 
2) I  l ike the way I  look. 
3) I  wish I  could be as tal l  as t he chi ldren of my age. 
4) I  t hink I  am pret t y/handsome. 
5) I  want  to gain/loose weight . 
6) I  have a nice smi le. 
7) I  donÕt  l ike t he way I  look.  
8) I  am very good at  spor ts or  games t hat  I  l ike.  
9) I  want  to look l ike somebody else. 
10) I  have a nice body. 

    
The scale developed by Shimada et  al7 was used t o measure social  ski l ls.  The scale 

consist s of three subscales, a) pro-social  ski l ls, b�£ wi t hdrawn behavior, c) aggressive 

behavior.  The quest ions are shown on table 9. 
The subjects were to answer the quest ions on four-point  scale, ranging from ÒNot  apply 

at  al lÓ to ÒFul ly applyÓ.  For  quest ion no.5, four  points were given to ÒDoes not  apply at  
al lÓ and 1 point  for  ÒFul l y applyÓ, and for  t he rest  of t he quest ions, 1 point  for  ÒDoes not  
apply at  al lÓ and 4 points for  ÒFul ly applyÓ. 
The shor tened version developed Ohtake et  al 8 was used to measure st ress management  
ski l ls.  This scale consists of six subscales, a) suppor t  request , b) problem solving, c) 
change of pace, d) emot ional  avoidance, e) behavioral  avoidance, f) cogni t ive avoidance.  
The quest ions are l isted on t able 10. 
   Two major  types of st ress management  sk i l ls are ÒProblem Focused TypeÓ and 
ÒEmot ion Focused TypeÓ.  The former focuses on solving t he cause of the st ressful  
si tuat ion, whi le the lat ter  focuses on changing t he unpleasant  feel ings.  The subscales, 
Òsuppor t  requestÓ and Òproblem solvingÓ apply to ÒÓProblem Focused TypeÒ and Òchange of 
paceÓ, Òemot ional  avoidanceÓ, Òbehavioral  avoidanceÓ and Òcogni t ive avoidanceÓ to 
Òemot ion focused t ypeÓ. 
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   The quest ions were to be answered in four-point  scale, ranging from ÒNot  apply at  al lÓ 
to ÒFul ly applyÓ, and 1 point  was given to ÒNot  apply at  al lÓ and 4 points to ÒFul ly applyÓ.  
The higher  t he point s are, the more frequent ly one uses each coping ski l l . 
   Besides the quest ions on sel f-esteem, social  ski l ls, and st ress management  ski l ls, t he 
subjects were asked quest ions related to demographic data, such as gender , age, grade, 
and quest ions related to smoking, dr inking and drug abuse. 

 
Tabl e 9 

Th e Sh i m ada Soci al  Scal e  
Pr o-soci al  sk i l l s  

1)  I  help my fr iends when he/she is i n t rouble. 
3)  I  encourage my fr iends when he/she fai ls i n somet hing.  
6)  I  do what  my fr iends ask me to do. 
7)  I f I  under t ake a job, I  wi l l  do i t  to t he end. 
5)  I  t r y to keep in mind how ot her  people feel  when I  tal k. 
9)  I  t r y to explain t he reason when I  oppose my fr iendÕs opinion. 

11)  I  am kind to my fr iends . 
Wi t h dr awn  beh av i or  

5)  I  often tal k wi t h my fr iends dur ing t he school  recess.*  
8)  I  cannot  join in groups.  

10)  I  usual ly just  stare at  my classmates playing instead of joining t hem. 
12)  I  tend to play alone, keeping some distance from classmates. 

                                                 *  
reversed i tem 
A ggr essi ve beh av i or  

2)  I  tal k to my fr iends in rough language. 
4)  I  always put  blame on my fr iends. 

14)  I  st ar t  a fi ght  wi th ot hers. 
15)  I  force ot hers to do what  I  want  t hem to do. 

 
Tabl e 10 

Copi n g Sk i l l  Scal e by  Oh t ak e et  al .  
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Su ppor t  r equ est  
1)  Ask someone what  I  should do. 
2)  Ask someone for  a help to solve t he problem. 

Pr obl em  sol v i n g 
1)  Try to find out  what  is the cause(s) of t he t rouble. 
2)  Try to change mysel f. 

Ch an ge of  Pace 
1)  Play games. 
2)  Have fun wi t h my fr iends. 

       E m ot i on al  Av oi dan ce��  
1)  St ay alone. 
2)  Cry alone. 

B eh av i or al  Av oi dan ce 
1)  Get  angry and shout . 
2)  Tel l  on someone. 

Cogn i t i ve Av oi dan ce 
1)  Try not  to t hink much about  i t . 
2)  Give up, because t here is not hing I  can do. 

A n al y si s 
   At  fi r st , we clar i fied act ual  si t uat ion of sel f-esteem, social  ski l ls, st ress management  
ski l ls, smoking, dr inking, and drug abuse by gender  and grade and compared wi t h t he 
resul ts of the nat ional  survey.  Next , we examined the relat ions bet ween a) sel f-esteem, 
social  ski l ls, st ress management  ski l ls and b) smoking, dr inking behavior  and drug abuse, 
using t he dat a sor ted by gender. 
    SPSS (for  Windows) was used for  analysis. 
 

Resu l t s 
Sel f -E st eem  
   Figure 1 and 2 are t he mean scores of gen er al  sel f -est eem  of  Rosen ber g scal e 
sor ted by gender  and grade.  The resul ts show that  the mean score of general  sel f-esteem 
of JHS, except  for  boys of grade 2 and 3, was 0.2 to 0.5 point  lower  t han t hat  of t he 
nat ional  survey.        
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     Figure 3 and 4 are t he mean scores of cogn i t i v e com pet en ce of  H ar t er  scal e by 
gender  and grade.  The resul t s show t hat  t he mean scores of cogni t ive competence of 
JHS gir ls were 1.1 to 1.5 point  lower  t han t hat  of t he nat ional  survey.  



 10 

! " #$%&' (
) *&+, ' - . / %&0' / 1' 2/ #, " 3" 4&' 2/ 56&3&, . &'

7 8/ 90:

; <=> ; <=?
; <=;; <=@

; A=@
; <=<

; B
; ;

; @
; (

; C
; <

; A
; D

; ?
; >

@B

E%+F&' ; E%+F&' @ E%+F&' (

GH-
I +3" / , +J' - $%4&9

 

! " #$%&' (
) &*+' , - . %&/ ' . 0' 1. #+" 2" 3&' 1. 45&2&+- &' 6

78" %9/ :

; <=> ; <=>
; ( =<

; ?=(
; ?=@; ?=A

; B
; ;

; >
; ?

; (
; <

; C
; A

; D
; @

>B

8%*E&' ; 8%*E&' > 8%*E&' ?

FG,
H* 2" . +* 9' , $%3&I

 
   Figure 5 are t he mean scores of soci al  com pet en ce of  t h e H ar t er  scal e by gender  
and grade.  I n t he nat ional  survey t his scale had not  been included, so only t he resul ts of 
JHS are shown here. The resul ts show t hat  t he mean scores of t he gi r ls were lower  than 
that  of t he boys in al l  grades by 0.4 to 1.4 point , and t he di fference was prominent  i n 
grade 3.  
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I n figure 6 and 7, t he mean scores of t he 

f am i l y  r el at i on sh i p sel f -est eem  scal e by gender  and grade are shown.  The resul ts 
show t hat  t here was l i t t le di fference bet ween t he scores of JHS boys and that  of t he 
nat ional  survey.  On t he other  hand t here was some di fference in gi r ls. JHS gir ls in 
grade 1 had higher  score t han t he nat ional  survey by 1.0 point  whereas the scores of JHS 
gir ls of grade 2 and 3 were 0.6 (2nd graders) and 0.9 (3rd graders) lower than t hat  of the 
nat ional  survey.   
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   Figure 8 is the mean score of t he sel f -est eem  scal e r el at ed t o body  i m age.  This 
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scale also has not  been used in the nat ional  survey, so only t he resul ts of JHS are shown 
here.  The resul t s show t hat  t he mean scores of the gi r ls were lower by 1.8 to 3.1 points 
than boys and t he older  t hey get  , t he more t he di fference became.  
 
Soci al  Sk i l l s  
   Figure 9, 10 and 11 show the mean scores of t he soci al  sk i l l  scal e by  Sh i m ada et  
al .  No dat a of t his scale has been col lected in t he nat ional  survey, so only t he resul ts of 
JHS are shown. 

Consider ing pr o-soci al  sk i l l s, the scores of JHS boys increased as t he students get  
older  and for  gi r ls, the mean scores of t he 2nd graders was t he highest .  

As for  w i t h dr aw n  beh av i or , the mean scores of the 3rd grade gi r ls was 0.5 point  
higher  t han any other  grade. 

Looking on aggr essi ve beh av i or  scal e, the mean scores of t he boys in 1st  grade 
were 0.9 to 1.0 point  higher  than boys in ot her  grades.  The mean scores of t he 3rd grade 
gi r ls was 0.4 to 0.6 points higher  than gi r ls i n ot her  grades.   
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St r ess M an agem en t  Sk i l l s 
   Figure 12 and 13 are the mean scores of the Su ppor t  Requ est  scal e by gender  and 
grade.  The resul ts show t hat  t he mean scores of the 2nd and 3rd grade boys of JHS were 
lower t han that  of t he nat ional  survey by 0.3 point .  On t he ot her  hand, t he mean scores 
of al l  the gi r ls of JHS were 0.2 to 0.4 point  higher  than t hat  of t he nat ional  survey. 
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   Figure 14 and 15 are t he mean scores of t he pr obl em  sol v i n g scal e by gender  and 
grade.  The resul ts show t hat  mean scores of bot h boys and gi r ls of JHS were 0.2 to 0.3 
point  higher  t han t hat  of the nat ional  survey except  for  3rd grade JHS gir ls. 
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Figure 16 and 17 are t he mean scores of ch an ge of  pace scal e by gender  and grade.  

The resul ts show t hat  t he mean scores of JHS boys and t he nat ional  survey showed no 
signi ficant  di fference.  The mean scores of JHS gir ls were 0.1 to 0.4 point  higher  t han the 
nat ional  survey, showing prominent  di fference in 2nd grade gi r ls. 
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   Figure 18 and 19 are the mean scores of t he em ot i on al  av oi dan ce scal e by gender  
and grade.  The resul ts show that  the mean scores of 2nd and 3rd grade JHS boys were 0.5 
point  higher  for  2nd graders, and 0.4 point  higher  for  3rd graders t han t hat  of the nat ional  
survey.  
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   Figure 20 and 21 are the mean scores of t he beh av i or al  avoi dan ce scal e by gender  
and grade.  The resul ts show t hat  t he mean scores of t he 2nd grade JHS boys was 0.4 
higher  t han t hat  of t he nat ional  survey.  There was no ot her  prominent  di fference. 
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   Figure 21 and 22 are t he mean scores of t he cogn i t i ve av oi dan ce scal e by gender  
and grade.  The resul ts show t hat  the mean scores of t he 3rd grade JHS gir ls was 0.3 
point  higher  t han t hat  of the nat ional  survey.  There was no other  prominent  di fference. 
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Sm ok i n g, D r i n k i n g B eh av i or  an d D r u g A bu se  
   Figure 24 and 25 are the percent ages of t he students who smoked at  least  one 
cigaret te in the past  month by gender  and grade.  The resul ts show t hat  t here were no 
prominent  di fference bet ween the JHS and t he nat ional  survey in grades 1 and 2, but  i n 
grade 3, t he percent ages was higher  both for  boys and gi r ls by 12% and 5% respect ivel y.   
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   Figure 26 and 27 are t he percentages of the st udent s who drank alcohol  beverage in   
the past  mont h by gender  and grade.  The resul t s show t hat  the percentages of t he JHS 
boys dr inking were lower  by 5 to 12 % t han t he nat ional  survey.  As for  gi r ls, t he 
percent ages of t he 2nd grade gi r ls were lower by 6% than the nat ional  survey, but  no 
prominent  di fference in other  grades. 
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   Figure 28 and 29 are t he percentages of t he st udent s who have an exper ience of using 
drugs by gender  and grade.  The resul ts show that  t he percentages of t he JHS 3rd 
graders were higher  by 3% t han t hat  of t he nat ional  survey, but  no prominent  di fference 
in other  grades.   
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Rel at i on s bet ween  Sm ok i n g, D r i n k i n g B eh av i or ,  D r u g A bu se an d L i f e-Sk i l l s  
Figure 30 and 31 show the resul ts of t he compar ison of the mean scores of t he 
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l i fe-ski l ls by t he smoking behavior  i n the past  month wi th signi ficant  di fference (p<.05) by 
t -test .  This shows that  the boys wi th no exper ience of smoking in t he past  month had 
higher  scores in cogn i t i v e com pet en ce and f am i l y  r el at i on sh i p  sel f -est eem , lower  
scores in aggr essi v e beh av i or  (social  ski l ls) than smokers.  As for  gi r ls, non-smokers 
had higher  scores in sel f -est eem  i n  gen er al ,  cogn i t i ve com pet en ce, and f am i l y  
r el at i on sh i p sel f -est eem  t han smokers.   

Figure 32 and 33 show t he resul ts of the compar ison of the mean scores of l i fe-ski l ls by 
the dr inking behavior  in t he past  mont h wi t h signi ficant  di fference (p<.05) by t -test .  
Non-dr inking boys had lower scores in soci al  com pet en ce, but  had higher  scores in 
f am i l y  r el at i on sh i p sel f -est eem  t han boys wi th an exper ience of dr inking in the past  
month.  Gi r ls wi t h no exper ience of dr inking had higher  scores in sel f -est eem  i n  
gen er al , w i t h dr awn  beh av i or  (social  ski l ls), and su ppor t  r equ est  (st ress 
management  ski l ls), t han t hose wi th exper ience of dr inking in t he past  mont h. 
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   No analysis was made for  drug abuse, due to smal l  sample size (8 boys and 3 gi r ls 
wi t h exper ience of using drugs) which may lead to unrel iable resul ts. 
    

D i scussi on  
  The object  of t his survey was to clar i fy t he actual  si t uat ion of l i fe-ski l ls, smoking, 
dr inking and drug abuse of the students of JHS, t he pi lot  school  of SFA  since Apr i l  2001, 
and to suggest  t he effects of t his program.  The survey took place at  JHS in March 2003, 
quest ionnaires being answered by 493 students of JHS. 
   Due to lack of cont rol  group, i t  is impossible to get  di rect  evidence for  the effects of 
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SFA.   So, i n order  to seek t he suggest ions for  t he effect s of t his program, the resul ts of 
the nat ional  survey conducted towards 5th to 12th graders t hrough November 2000 t o 
February 2001 were used for  t he compar ison. 
   At  t he t ime of survey, 1st graders of JHS had SFA class for  one year, t wo years for  
second graders, but  no SFA class for  3rd graders. 
   Fi rst  we examined the act ual  si t uat ion of smoking, dr inking, and drug abuse.   
   The percentage of smokers (smoked at  least  one cigaret te in t he past  mont h) was 22% 
for  3rd grade boys and was higher  t han that  of t he nat ional  survey (10%).  There were no 
signi ficant  di fferences in 1st  and 2nd graders.  As for  gi r l s, t he percentage of 1st and 2nd 
graders wi t h exper ience of smoking in t he past  month were 1 to 2% higher  t han t hat  of 
the nat ional  survey, but  3rd grade-gir lsÕ percent age was 9%, higher  t han t he resul ts of t he 
nat ional  survey (4%).  Even in other  nat ional  surveys9,10,11, t he smoking rates of 3rd 
graders are 8 to 10% in boys and 3 to 4% in gi r ls.  I t  is obvious that  t he smoking rate of 
3rd graders in t his st udy is qui te high.           
   These resul ts suggest  that  SFA may have had some kind of effects to minimize the 
r ise of smoking behaviors of 1st and 2nd graders. 
   The percent age of JHS boys having exper ience of dr inking in the past  month was 
lower t han t hat  of t he nat ional  survey in al l  grades.  For  gi r ls, t he resul ts of 1st and 3rd 
graders showed no prominent  di fference, but  for  2nd grade gi r l s, the percentage was 15%, 
which was lower t han the resul ts of t he nat ional  survey (21%).  From these findings, i t  
may be suggested that  SFA had some kind of effects to minimize t he dr inking behaviors 
of 2nd grade gi r ls. 
   The percentage of t he st udents wi t h exper ience of using drugs such as paint  thinners 
and met hamphetamine in the whole l i fe was 3% higher  t han t hat  of t he nat ional  survey 
in 3rd graders, but  t here were not  signi ficant  di fference in 1st  and 2nd graders.  I t  i s 
di fficul t  to discuss t he effects of t his program in this area, due to smal l  number of drug 
users. 
   When st udying t he relat ions bet ween smoking, dr inking, drug abuse and l i fe-ski l ls, 
the signi fi cant  relat ionship was seen bet ween smoking behavior  and fami ly relat ionship 
sel f-esteem for  bot h boys and gi r ls.  When looking at  t he resul t  of the boys, dr inking 
behaviors were related wi th fami l y relat ionship sel f-esteem, and non-dr inkers and 
non-smokers had higher  scores in fami ly relat ionship sel f-esteem t han t hose wi t h 
exper ience of smoking and dr inking. 
   The resul ts showing the relat ions bet ween smoking behavior  and fami ly relat ionship 
sel f-esteem coincides wi t h t he resul ts of cross-sect ional12/longi t udinal  13 survey.  
    The sel f-esteem programs14 for  adolescence in US and European count r ies focus on 
the impor tance of bonding wi t h sur rounding people, along wi t h the awareness of oneÕs 
uniqueness and increasing t he awareness of thei r  competencies.  The resul ts of this 
study suggest  t hat  st rengthening fami ly bonds is especial ly effect ive in prevent ing 
problem behaviors of t he adolescence. 
   I n SFA, F am i l y  B on ds in uni t  5 covers t his area and at  JHS, the 2nd graders took 
this class. 
   However, looking at  t he compar ison of the mean scores of fami ly relat ionship 
sel f-esteem bet ween this survey and t he nat ional  survey, the mean scores of the 2nd 

graders were not  necessar i ly higher, and so we may not  conclude t hat  t he program has 
st rengt hened fami ly bonds and t hat  has worked to minimize t he smoking behavior. 
   There were no cont rol  group in t his st udy, and therefore i t  was not  possible to ver i fy 
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di rect ly the effects of t his program.  However, we cannot  deny the fact  that  the program 
may have had some kind of effect s when compar ing t he resul ts of t he actual  si tuat ion of 
smoking, dr inking, and drug abuse in JHS wi th the nat ional  survey.  We need to do 
fol low-up survey towards 3rd graders (the SFA class recipients) at  the t ime of graduat ion, 
when there is a possibi l i t y of having higher  percentage of students smoking.    
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Pr ogr am  Pr ogr ess Eval u at i on  f or  U n i t s 1-5 

 

H y ogo Educat i on  Col l ege of  Teach er  E ducat i on  

Pr of . N obu k i  N i sh i ok a 

 

I n t r oduct i on  

When adapt ing an western program to Japan, since teachers are not  fam il iar wi t h 

the contents and t he teaching met hod, there is a possibi l i t y of the inst ruction not  

being suffi cient . Because t he students are not  famil iar wi t h the activi t ies, they tend 

to be passive in t he classroom. At  the same t ime, the key point  would be i f the amount  

of the content  was adequate. I f these problems are considerable, then the eff iciency of 

the program might  not  ful ly come out  and t here is a r isk of t he program being under  

evaluated. Therefore, i t  is import ant  to assess how effi cient  the program content  was, 

as well  as t he learning met hod in an actual classroom. Teachers were asked to answer  

quest ionnaires on the content  and the teaching method of the lessons out  of Units 1-5 

that  were actual ly taught  in t he classrooms. I n this report , the result  of t he 

evaluat ion is presented. 

 

Ev al uat i on  m et h od an d con t en t  

Subj ect  

The subjects were five teachers who actual ly taught  the lessons. 

 

Pr ocedu r e 

Each teacher answered a quest ionnai re on each lesson that  they had just  taught  

on Units 1-5 and also at  the end of each unit .  
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Ev al uat i on  con t en t  an d an al ysi s 

The evaluat ion i tems on each lesson were as fol lows: how each lesson was 

implemented, overal l  evaluat ion of the lesson, evaluat ion of content  and activi t ies of 

each lesson.  The evaluat ion i tems on each unit  were as fol lows: the content  of the 

unit , reaction of t he st udents and t heir parents/guard ians, and t he points of 

improvement . (Table 1) 

I n data analysis, t he rat io of posit ive answer �B in each evaluat ion for al l  t he 

lessons was calculated. The contents and activi t ies that  more than hal f of the classes 

rat ed Òthe aim of the lesson was very meaningfulÓ or Òthe students actively 

part icipatedÓ are l isted. I n addit ion, comment s from the teachers on each unit  are 

l isted.  

 

 

Resu l t s 

U n i t  1 

The main goals of t his unit  are to act as an int roduction to this program and 

creat ing a posit ive classroom environment  (i .e. posit ive student  interpersonal  

relat ions).  The results of the evaluat ion are shown on Table 2.  An i tem in each 

cel l  at  the top l ine of the t able shows evaluat ion i tem.  The number of aster isk (* ) 

show the rat io of classes for each evaluat ion compared to the whole. Accord ing to 

the results, evaluat ion on t he fl ow of the lesson and studentsÕ interests for the fi rst  

and second lessons were not  so good. However, fro m the 3rd lesson on, the 

evaluat ion became posit ive. I n addit ion, preparat ions for t he lessons were not  t hat  

heavy. 

For the lesson content  and activi t ies, there were posit ive answers such as Òthe 

lesson was meaningfulÓ and Òstudents actively part icipatedÓ (Table 3). 

The teachers were asked to freely wr ite comments. The comments described 

were as fol lows.  As for t he effects on st udents, the teachers observ ed bet ter  

communications and relat ions bet ween students and improved classroom 

environment  (Table 4). I n addit ion, parents/guard ians showed ext remely posit ive 

reactions. There were posit ive comments fro m parents/guardians t hat  observed 

the lessons and parent s/guard ians who helped thei r chi ldren with t heir homework. 

As points to improve t he program, preparat ion of classroom teaching mat er ials, 

teaching tools, and t he descri pt ion of the teachersÕ manual (i .e., contents, detai ls��

and i t s amount ), and the relat ion of t he content  of the lessons to dai ly l i fe were 

ment ioned.  
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U n i t  2 

The main goals of t his unit  are to bui ld self-confidence and communication 

ski l l .  Accord ing to the teachersÕ evaluat ions, the results of evaluat ion were 

posit ive except  for the t hir d and fi ft h lesson in Unit  2. At  t he same t ime, many of  

the evaluat ion results were simi lar to the ones of Unit  1 (Table 2).   

Parents/Guard ians and student s both gave posi t ive reactions (Table 3 and 4). 

However, preparat ion for the lessons seems to become more burdensome (Table 2). 

For the t hi rd  lesson (i .e. how to be a good l istener),  alt hough it  was practice 

style, the evaluat ion results were not  so good. There mi ght  have been sl ight   

resistance in having to l isten as a classroom activi t y. For t he fi ft h lesson (i .e.,  

mak ing good decisions), the lesson was evaluated as meaningful, t he results of  

evaluat ion of other i tems were not  good. I t  is speculated t hat  t he activi t ies took a 

lot  of t ime and as a result , the lesson content  became too much for one lesson  

(Table 2).  

 

U n i t  3 

For the lessons on emot ions, many of the lesson contents were perceived as 

meaningful, but �� t he st udent  part icipat ion was not  as active (Table 2 and 3). 

There were few opinions that  the level of t he lesson was too high (Table 6).  

There were no specific reactions fro m t he parents/guardians. 

 

U n i t  4 

The main goals of this unit  are to understand and bui ld fri endship, using ASK 

ski l ls in an unpredictable sit uat ions, and bui lding assert ive sk i l ls.  Th is unit  was 

also perceived as very  meaningful especial ly on ASK ski l ls and assert ive sk i l ls (Table 

2).  The level of t he lessons was appropri ate. For the st udents, t he lesson content  

became key words for t hei r dai ly l ives. However, t he st udent  part icipat ion was not  

very  active (Table 2). I n addit ion, t he fi r st  lesson flow was not  smooth. There were no 

special reactions fro m t he parents/guard ians. Moreover  teachers felt  that  they needed 

to improve their teaching sk i l ls on this unit . 

 

U n i t  5 

Because t his unit  was on fami l ies, t he teachers were very  careful to protect t he 

studentsÕ pri vacy. Therefore, no problems had occur red. The outcome of the lesson 

was bet ter than expected. There were opinions that  t he lessons promoted valuing 
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fam ily connections and respecting other fami l ies. Parents/Guard ians were support ive 

and there were posit ive reactions fro m them. There were many meaningful lesson 

contents. This unit  was also meaningful in that  i t  gave a new perspective on moral  

education.  

 

D i scussi on  

I n Western programs, t here are worr ies t hat  t he content  and activi t y would not  

fi t  the Japanese st udents. I n regard s to the appropr iateness of t he program to the 

studentsÕ level, excluding the second lesson on decision-making, the lessons were 

appropri ate. I t  is speculated that  t he program adaptat ion process to fi t  the Japanese 

students has cont ri buted great l y. I n t he adaptat ion process, not  only the quali t y 

heightened but  the quant it y was cut  to suit  the Japanese schools. Anot her aspect is 

the preparat ion meet ing (i .e. coaching) wit h t he teachers before the actual  

implement at ion. This was an addit ional adaptat ion to the pri mary  adaptat ion to fi t  

the pi lot  school st udents.  

Although t he results vary among lessons, as a whole, the teachers gave a posit ive 

evaluat ion to the program. At  the same t ime, i t  could be said that  the st udent  

part icipat ion was active. I n addit ion, the lesson contents seemed to be reflected in t he 

studentsÕ dai ly l ives and the teachers used the contents as key words in their teaching 

and guidance of their st udents. The parents/guardians reactions were posit ive as 

well .  

On the other hand, points to adjust  and work  on were clar i f ied. The points of Units 

1-3 and Serv ice Learning are l isted.�¢Table 7�£. 

I n regards to parent /guard ian involvement , there were posit ive feedback from 

parents/guardians on units t hat  t hey were involved in (Units 1, 2, and 5). There were 

no reaction for Units 3 and 4, where they did not  get  involved.  There needs to be 

var ious homework  and activi t ies to involve t he parents/guardians.  

I n addit ion, on Unit  4, where fr iendship is involved, alt hough the lessons were 

meaningful, st udent  part icipat ion was less active. I t  is speculated t hat  t he Japanese 

t rai t  of being sensit ive in human relat ions is making st udent  part icipat ion passive.  

There were opinions t hat  there needs to be a way to l ighten the teachersÕ 

preparat ion load. I t  is heavy burden to prepare the lesson tools and do a preparat ion 

meet ing before each lesson. To resolve t his problem, i t  is speculated that  work shops 

to t rai n teachers should cont ri bute great l y.  
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Tabl e �
 �� E v al u at i on  by  t each er s on  con t en t s an d cat egor i es 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

�
 �£Evaluat ion on the lessons 

� Evaluat ion on each lesson 

�~program content  i n pract i ce �~content  connect ion and flow �~ student s interest  

and par t icipat ion 

�~level  appropr iateness of t he content  and act ivi ty   �~preparat ion load and t ime

  �~overal l  evaluat ion 

� Evaluat ion on individual  learning content  and act ivi ty 

�~meaning of t he learning and st udent  par t icipat ion �~appropr iateness to t he 

Japanese st udents 

�~t ime needed for  t he lesson 

�� �£Evaluat ion on each uni t  

�~student  sat isfact ion �~overal l  evaluat ion of t he program 

�~preparat ion meet ing �~opinion on implement ing this program dur ing 

Òintegrated st udy hourÓ 

�~parent /guardian react ion �~change in t he st udents behavior  and at t i tude 

�~points to improve 

�~change in t he teachers impression and evaluat ion of t he program 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

 

 

Tabl e �� �� E v al u at i on  on  each  l esson : r at i o of  t h e cor r espon di n g cl ass 

 �¢cl asses t h at  an swer ed: 3-5 cl asses�£ 
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Lesson t i t le 

Evaluat io

n on each 

lesson: 

Òvery 

goodÓ or  

ÒgoodÓ 

Connect io

n of t he 

contents 

and t he 

lesson 

flow: 

ÒgoodÓ 

Students 

interest  

and 

par t icipat i

on: ÓgoodÓ 

Level  

appropr iat

e-ness to 

the 

students: 

ÒadequateÓ 

Preparat io

n load and 

t ime: Ònot  

enoughÓ, 

ÒadequateÓ

, ÒaverageÓ 

Complete 

the lesson 

on t ime : 

ÒyesÓ 

�
 : 

Or ientat ion 

and name 

learning 

 

�Î�Î  

 

�Î  

 

�Î�Î  

 

�Î�Î �Î �Î  

 

�Î�Î �Î �Î  

 

�Î  

2: Classroom 

ground 

rules 

�Î�Î �Î  �Î�Î  �Î�Î  �Î�Î �Î  �Î�Î �Î  �Î�Î �Î  

3: Knowing 

yoursel f and 

knowing 

others (1) 

 

�Î�Î  

 

�Î�Î �Î  

 

�Î�Î �Î  

 

�Î�Î �Î  

 

�Î�Î �Î  

 

�Î�Î �Î �Î  

4: Knowing 

yoursel f and 

knowing 

others (2) 

 

�Î�Î  

 

�Î  

 

�Î�Î �Î  

 

�Î�Î �Î �Î  

 

�Î�Î �Î  

 

�Î  

U
n

it 1 

5: I nt roduce 

yoursel f 

�Î�Î �Î  �Î �Î  �Î�Î �Î  �Î�Î �Î �Î  �Î�Î �Î �Î  �Î�Î  

1: Bui lding 

sel f-confiden

ce 

�Î�Î �Î  �Î�Î  �Î�Î  �Î�Î �Î �Î  �Î�Î �Î �Î  �Î�Î �Î �Î  

2: Effect  of 

effect i ve 

l istening 

�Î�Î  �Î�Î �Î �Î  �Î�Î �Î  �Î�Î �Î �Î  �Î  �Î�Î �Î �Î  

3: Learning 

effect i ve 

l istening 

�Î  �Î  �Î  �Î�Î �Î �Î  �Î  �Î  

4: Praising 

others 

�Î�Î  �Î�Î  �Î�Î  �Î�Î �Î �Î  �Î  �Î�Î  

U
n

it 2 

5: Making 

good 

decisions 

 

�Î  

 

�Î  

 

�Î  

 

�Î  

 

�Î  

 

�Î  

U
n

i

t 3 

1: Research 

on  

�Î  �Î  �Î  �Î�Î �Î  �Î�Î �Î �Î  �Î�Î  
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Óemot ionsÓ 

2: How 

words and 

behavior  

effect  ot hers 

�Î�Î  �Î�Î �Î  �Î�Î  �Î�Î �Î  �Î�Î �Î  �Î�Î �Î �Î  

3: Changing 

negat i ve 

thoughts to 

posi t ive 

chal lenges 

 

�Î�Î �Î  

 

�Î�Î �Î  

 

�Î�Î  

 

�Î�Î �Î  

 

�Î�Î  

 

�Î�Î  

1: Bui lding 

fr iendship 

(1) 

 

�Î�Î �Î  

 

�Î  

 

�Î�Î  

 

�Î�Î �Î �Î  

 

�Î�Î �Î �Î  

 

�Î�Î �Î  

2: Bui lding 

fr iendship 

(2) 

 

�Î�Î �Î �Î  

 

�Î�Î  

 

�Î�Î  

 

�Î�Î �Î �Î  

 

�Î�Î �Î  

 

�Î�Î  

3: Bui lding 

new 

fr iendship 

4: Good and 

bad 

fr iendship 

and i ts 

resul ts 
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�Î�Î �Î  

5: I nner  

Pressure 

6: ASK (1) 
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�Î�Î �Î  

 

�Î�Î  

7: ASK (2) �   

�Î�Î �Î �Î  
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�Î�Î �Î �Î  

 

�Î�Î �Î �Î  

U
n

it 4 

8: Sel f 

asser t ion 

 

�Î�Î �Î  

 

�Î�Î �Î  

 

�Î  

 

�Î�Î �Î  

 

�Î�Î �Î �Î  

 

�Î�Î �Î  

1& 2: 

Present at i

on of 

fami ly 
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U
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it 5 

3: Using 

ski l ls at  
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home (1) 

4: Using 

ski l ls at  

home (2) 

 

�Î�Î �Î  

 

�Î�Î �Î  

 

�Î�Î �Î  

 

�Î�Î �Î �Î  

 

�Î�Î  

 

�Î�Î �Î �Î  

 

5: Enjoying 

wi t h the 

fami ly 

 

�Î�Î  

 

�Î�Î  

 

�Î�Î �Î  

 

�Î�Î �Î �Î  

 

�Î�Î �Î �Î  

 

�Î�Î �Î �Î  

The number of �Î  represent  (cor responding class/answered class) x 100(%) : 

0�Ë� �Î � 30�Ë�� �� �� 30�Ë�» �Î �Î � 60�Ë�� �� �� 60�Ë�» �Î �Î �Î � 90�Ë�� �� �� 90�Ë�» �Î �Î�Î �Î � 100�Ë 

For  example, of t he answered 5 classes, i f 1 class was able to complete the lesson on 

t ime the equat ion would be 1/5 x 100 = 20(%) and i t  would be Ò�Î Ó 

� Because t he number of example is 2, t he resul ts are for  reference onl y. 

Tabl e �� �� M ean i n gf u l  l ear n i n g con t en t s an d act i v i t i es, al on g w i t h  act i ve 

st u den t  par t i ci pat i on  (wh at  h al f  of  t h e cl asses l i st ed) 

 

 Lesson t i t le Contents and act i vi t ies 

�
 : Or ient at ion and 

name learning 

Apple peal ing 

People Search act ivi t y 

2: Classroom 

ground rules 

Behaviors t hat  make people feel  good 

Behaviors t hat  make people feel  bad 

3: Knowing yoursel f 

and knowing ot hers 

(1) 

Cluster ing 

Pair  interview 

Finding simi lar i t ies and di fferences 

4: Knowing yoursel f 

and knowing ot hers 

(2) 

I nt roducing your  par t ner  
U

n
it 1 

5: I nt roduce 

yoursel f 

Br inging t reasures for  sel f i nt roduct ion 

Sel f int roduct ion 

1: Bui lding 

sel f-confidence 

Character ist ics of people who have sel f-confidence and what  

is sel f-confidence 

Answer ing worksheets 

Which character ist i c of sel f-confidence do you want  to work on 

now 

2: Effect  of effect ive 

l istening 

Behaviors and expression of bad l istening 

Bad l istening behavior  

Bad behavior  role play 

Get t ing r id of bad l istening behavior  etc. 

U
n

it 2 

3: Learning 

effect i ve l istening 

ÒGood l isteningÓ role play by teacher  and st udent  

ÒGood l isteningÓ 3 check points 
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Pract i ce Ògood l isteningÓ in pairs 

Evaluat ing Ògood l isteningÓ using a check card  

4: Praising others Effects of praising ot hers on t heir  posi t ive feat ures 

Var ious act ivi t ies t hat  praise ot hers 

Concrete praise and vague praise 

Act ivi t y to praise others 

 

5: Making good 

decisions 

6 steps of decision-making 

Fi l l ing out  a decision-making worksheet  

Check points for  decision-making 

1: Research on  

Óemot ionsÓ 

Var ious emot ions occur  in people in the same si t uat ion 

There is no r ight  or  wrong answers to emot ions 

Discussion using Òsi tuat ion cardÓ 

Fi l l ing out  a worksheet  

2: How words and 

behavior  effect  

others 

Ot her  peopleÕs behaviors and words influence your  emot ions 

Your  behavior  and words infl uence other  peopleÕs emot ions 

ÒHappy pocketÓ and ÒSad pocketÓ of the hear t  

Making a story and put t ing seeds in t he Òpockets of the hear tÓ 

act ivi ty 

Discussing t he content  of t he story 

U
n

it 3 

3: Changing 

negat i ve thought s 

to posi t ive 

chal lenges 

Relat ions bet ween t houghts, feel ings, and behavior  

Group work to change negat ive t houghts to posi t i ve at t i tude 

There is more than one posi t ive answer 

1: Bui lding 

fr iendship (1) 

Di fference bet ween a Òt rue fr iendÓ and Òjust  a fr iendÓ 

Adver t ising yoursel f ÒThis is me. Please become my fr iendÓ 

2: Bui lding 

fr iendship (2) 

Present ing your  adver t isement  

Defining ÒTrue fr iendshipÓ 

3: Bui lding new 

fr iendship 

4: Good and bad 

fr iendship and i ts 

resul ts 

Di fferent iat ing good fr iendship and bad fr iendship 

How to deal  wi th bad fr iendship 

Fi l l ing out  Òlooking at  fr iendshipÓ worksheet  

U
n

it 4 

5: I nner  pressure 

6: ASK (1) 

I nner  pressure and message 

Fi l l ing out  Òfeel ing inner  pressure si tuat ionsÓ worksheet  

Good pressure and bad pressure from fr iends 

Understanding ASK steps and example 

Pract i cing ASK as a class 
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7: ASK (2) �  Reviewing ASK steps 

ÒPract i cing ASKÓ worksheet  

Pract i cing ASK role play 

Present ing ASK role play  

8: Sel f asser t ion Understanding passive, aggressive, and asser t ive answers 

ÒSituat ion in using asser t ivenessÓ worksheet  

Pract i cing asser t iveness in groups 

1& 2: Presentat ion 

of fami ly 

Defining fami ly 

Cont r ibut ions of fami ly and cont r ibut ion to fami ly 

Understanding roots and wings 

Present ing fami ly roots and wings 

3: Using ski l ls at  

home (1) 

Relat ing ÒTodayÕs quot at ionÓ and ski l ls learnt  through t he 

program 

L ist ing ski l ls learnt  in classroom 

Choosing ski l ls that  could be used out  of school  

Fi l l ing out  ÒGroup project  proposalÓ worksheet  

4: Using ski l ls at  

home (2) 

Present ing ski l ls used at  home 

U
n

it 5 

5: Enjoying wi t h 

the fami ly 

Making a recipe book out  of each classmatesÕ recipes 

 

Tabl e �� �� Com m en t s: U n i t  1 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

�
 �£ Ov er al l  ev al u at i on  on  t h e u n i t  
�~The good point s are t hat  students can posi t ively par t icipate in class and t here is a 

chance for  almost  al l  t he st udents to par t i cipate in t he lesson. There were many 
act ivi t ies t hat  were sui t able for  the beginning of t he school  year. 

�~ I t  seems to be more dependent  on t he charact er  of t he teacher  t han t he program 
i tsel f. The program flow seems to be good, but  t here were some di ffi cul t ies.  

�� �£ React i on  f r om  par en t s/gu ar di an s on  t h e u n i t  

�~ Dur ing open house, parents/guardians and teachers from other  schools said Òi t  is 

good to see how al l  the students are l ively in t his school .Ó  

�~ Parents/guardians commented Òinterest ing lessonÓ. 

�~ People at  home are asking st udents quest ions so i t  seems so that  they are 

interested in the class.  

�~ We have been sending parents/guardians newslet ters and making progress 

present at ions at  PTA board meet ings. Therefore, the parents/guardians expressed 

high interest  and underst anding as wel l  as suppor t . Especial l y, t he comments from 

the open house were very posi t ive and t hey l i ked how st udents were l ively and t he 

comfor table classroom environment . I  t hink this is al l  due to t he program. 

�� �£ Ch an ges of  t h e st u den t s beh av i or  an d at t i t u de specu l at ed t o be becau se 
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of  t h e u n i t  l esson s 

�~ St udent s have more fr iends whom t hey can talk to. Their  ci rcle of fr iends has 

got ten bigger. 

�~ The ground rules were remembered by st udents than expected. 

�~ The students improved in t heir  presentat ion and l istening ski l ls. 

�~ Wit h some st udents, ot her  students can say t hei r  character ist ics. 

�~ I  asked i f t here were any changes 3 weeks after  making t he ground rules, but  most  

of the students repl ied that  there werenÕt . I t  is di fficul t  to connect  t he lessons to 

their  dai ly l ives. 

�~ The st udents have higher  mot ivat ion to have bet ter  communicat ion and 

understanding of each other  to have a fun classroom environment .  

�~ When t here is t rouble, by ment ioning l i fe ski l ls educat ion lesson, st udents 

understand t he feedback and t heir  si t uat ion and real ize their  mistakes.  

�� �£ Ch an ges i n  t h e per spect i v e an d t h e ev al u at i on  of  t h e t each er s t ow ar d t h i s 

pr ogr am  (com par ed t o t h e per spect i v e an d ev al u at i on  bef or e t h e u n i t �£ 

�~ St udent s were happi ly par t icipat ing in the lessons more t han expected. 

�~ As wel l  as st udent s, teachers need to change (e.g., perspect ive of st udents etc.) 

�~ Because i t  was my fi rst  t ime to do the lessons, I  fel t  more nervous than needed. 

However, as I  got  used to the tempo and t he met hod, I  star ted to think and enjoy 

the lessons wi t h t he students. I  saw a di fferent  side of t he students that  I  normal ly 

would not  see in t he ot her  classes. That  gave me a deeper  understanding of t he 

students. 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

Tabl e �� �� Com m en t s: U n i t  2 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

�
 �£ Ov er al l  ev al u at i on  on  t h e u n i t  

�~ I t  is impor tant  to make the students underst and the impor tance of decision-making 

ski l ls and to mot ivate them. I t  is also impor t ant  to emphasize Òsel f-confidence.Ó 

�~ ÒGood l isteningÓ, ÒPract icing good l isteningÓ, and ÒPraising ot hersÓ were 3 lessons 

easy to underst and for  st udents. They were also meaningful  and mot ivat ing 

lessons. 

�� �£ React i on  f r om  par en t s/gu ar di an s on  t h e u n i t  

�~ Parents/guardians were impressed and happy wi th the t hank you let ter. 

�~ The homework of sending let ters to fami ly members in the ÒPraising othersÓ 

lessons had very posi t ive react ion. Especial ly comment s l ike, ÒI  didnÕt  real ize my 

chi ld was looking at  me l ike t hisÉi tÕs made me very happy.Ó 

�~ Many of the parent s/guardians made t hank you comments to the let ters sent  by t he 

students to t he fami l y. 
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�~ ÒPraising othersÓ was presented at  t he parents meet ing and i t  was posi t ively 

accepted. At  the same t ime, by sending message cards to t he fami ly t hrough t he 

lesson, parents/guardians understood t he lesson and had very posi t ive react ions.  

�� �£ Ch an ges of  t h e st u den t s beh av i or  an d at t i t u de specu l at ed t o be becau se 

of  t h e u n i t  l esson s 

�~ The ci r cle of fr iends of the st udent s got  bigger  and deeper. Some of t he st udent s 

mat ured and star ted to t hink l i ke adul ts. Group work was more smoothly done 

than before. 

�~ St udent s star ted to real ize l i t t le by l i t t le that  saying and doing somet hing t hat  

would hur t  ot hers is not  r ight . However, some of t he students seem to not  be able to 

reflect  i t  on t heir  behavior. 

�~ Unless the l i fe ski l ls learnt  and their  dai ly l ives are connected consciousl y, the 

lesson content  wi l l  not  be ful ly used and t hat  i s di sappoint ing. 

�� �£ Ch an ges i n  t h e per spect i v e an d t h e ev al u at i on  of  t h e t each er s t ow ar d t h i s 

pr ogr am  (com par ed t o t h e per spect i v e an d ev al u at i on  bef or e t h e u n i t �£ 

�~ I  fel t  that  the act ivi t y involving parent s/guardians and fami ly was impor t ant  and 

effect i ve.  

�~ I  was able to enjoy the lessons wi th the st udents more than expected. Especial l y 

the lesson to praise each ot her  by wr i t ing messages on t he back. 

�~ I  understood t hat  t here are meaningful  lessons for  sensi t ive adolescent  age 

students. 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

Tabl e �� �� Com m en t s: U n i t  3 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

�
 �£ Ov er al l  ev al u at i on  on  t h e u n i t  

�~ I t  is impor tant  to be creat ive and adapt  the program according to t he implement ing 

si te (i .e., classroom si t uat ion). 

�~ I t  is impor tant  to be creat ive wi th t he examples and act i vi ty themes for  the 

students to work on. I t  should be interest ing and i t  should be somet hing t hat  t he 

students are fami l iar  wi th. 

�� �£ React i on  f r om  par en t s/gu ar di an s on  t h e u n i t  

�~ None 

�� �£ Ch an ges of  t h e st u den t s beh av i or  an d at t i t u de specu l at ed t o be becau se 

of  t h e u n i t  l esson s 

�~ For  t he st udent s who understand t he program, the contents seem to be t aken in 

and t hey use the words and at t i tude of t he lessons outside t he classroom. 

�~ Al though t here isnÕt  much behavior  change, t he st udent s seem to gain Òi t  would be 

bet ter  to do t hisÓ kind of at t i t ude.  
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�~ Al though t here isnÕt  behavior  change, t his program helps my guidance of st udents 

to be persuasive.  

�~ When one of t he st udent s said something t hat  hur t  other  students, I  ment ioned 

Òthat  just  dropped a sad seed in t he pocket  of the hear t ÉÓ, t hen t he st udent  

real ized what  he said and reworded his comment . This made me feel  that  t he 

lesson content  was being understood and infl uencing t he st udents. 

�� �£ Ch an ges i n  t h e per spect i v e an d t h e ev al u at i on  of  t h e t each er s t ow ar d t h i s 

pr ogr am  (com par ed t o t h e per spect i v e an d ev al u at i on  bef or e t h e u n i t �£ 

�~ Al though t here were less number of game l i ke act ivi t y, t he st udent s were posi t ively 

par t icipat ing in the lessons. I t  is probably because t he students are used to the 

learning style and present at ion met hod.  

�~ I  was uncomfor t able in t he beginning because the lesson style was di fferent  from 

other  classes, but  I  fel t  t hat  t his lesson is somet hing t he st udents can posi t ively 

par t icipate in. 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

Tabl e �� �� Wh at  t o i m pr ov e an d ch an ge i n  t h e pr ogr am : r ef l ect i n g on e y ear  

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

�~ I n many of the basic l i fe ski l ls lessons and decision-making ski l ls lessons, logical  

thinking is i nvolved. I  feel  t hat  i t  might  be bet ter  to do this program wi t h the 9th 

graders (i .e., 3rd year  junior  high school  st udent s), than t he 7th graders (i .e., 1st 

year  junior  high school  st udents). 

�~ The homework, reflect ion quest ions, and notebook ent ry seemed redundant �� and 

needs to be organized. 

�~ I  would l ike classroom tools and mater ials to be prepared (by L ions-Quest ). 

�~ There needs to be t ime for  preparat ion meet ing (i .e., coaching et c.) 

�~ I n t he quest ionnaires at  t he end of the lessons, there were quest ions t hat  were 

di fficul t  for  st udents to underst and. 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

Tabl e �� �� Com m en t s: U n i t  4 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

�
 �£ Ov er al l  ev al u at i on  on  t h e u n i t  

�~ As for  the lessons -- t hinking about  close fr iends, int roducing yoursel f, making 

your  adver t isement , and pressures from fr iends, were good content s. 

�~ The biggest  problem in implement ing the program to achieve i ts goal  is the 

inabi l i t y (i .e., being unski l l ful ) of the teachers. 

�~ I t  depends on t he classroom environment  (i .e., t he at t i tude of the students). 

�� �£ React i on  f r om  par en t s/gu ar di an s on  t h e u n i t  

�~None 

�� �£ Ch an ges of  t h e st u den t s beh av i or  an d at t i t u de specu l at ed t o be becau se 
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of  t h e u n i t  l esson s 

�~ I  could see t hat  the st udent s were act ual l y beginning to t hink of what  bui lding 

groups mean and what  bad pressure and influence is from fr iends. 

�~ Hal f jokingl y, I  saw st udent s using 3 steps of ASK wi th each ot her  out side of the 

lesson. 

�~ No special  changes could be seen. 

�� �£ Ch an ges i n  t h e per spect i v e an d t h e ev al u at i on  of  t h e t each er s t ow ar d t h i s 

pr ogr am  (com par ed t o t h e per spect i v e an d ev al u at i on  bef or e t h e u n i t �£ 

�~ Role playing seems to st ay in t he st udentsÕ memor y. I  have doubts i f i t  can be 

used pract ical l y, but  students fel t  l i ke t hey learned somet hing after  exper iencing 

role playing. 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

Tabl e �� �� Com m en t s: U n i t  5 

�� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

�
 �£ Ov er al l  ev al u at i on  on  t h e u n i t  

�~ I t  was di fferent  from past  et hics educat ion contents and t hat  was good. 

�~ There are sensi t ive issues when deal ing wi t h fami ly t hemes and there needed to be 

ext ra care. 

�~ Because there is a di fference in how fami ly is perceived and t he style of fami l ies 

between t he US and Japan, I  needed a lot  of t ime to understand the program. 

�� �£ React i on  f r om  par en t s/gu ar di an s on  t h e u n i t  

�~ I t  t r iggered communicat ion wi thin t he fami ly and t here was a t hank you cal l . 

�~ I n t he par t  of making a recipe book, ÒEnjoying wi th t he fami lyÓ, fami l ies were 

suppor t ive and helpful . 

�~ There were fami l ies that  wrote detai led recipes. 

�� �£ Ch an ges of  t h e st u den t s beh av i or  an d at t i t u de specu l at ed t o be becau se 

of  t h e u n i t  l esson s 

�~ Al though each fami ly environment  is di fferent , students learned to respect  that . 

Most  of t he present at ions valued t heir  own fami l ies. 

�~ I n t he presentat ion of t he fami l y, many present ed somet hing that  was connected to 

their  bi r th and real ized t hat  t hey were valuable and non-exchangeable existence. 

�~ St udent s l istened hard to t he presentat ion of t he fami l ies. They seemed to reflect  on 

their  own fami l ies. 

�� �£ Ch an ges i n  t h e per spect i v e an d t h e ev al u at i on  of  t h e t each er s t ow ar d t h i s 

pr ogr am  (com par ed t o t h e per spect i v e an d ev al u at i on  bef or e t h e u n i t �£ 

 

�~ Because i t  is a del icate subject , I  was wor r ied that  there would be some problems. 

However, there werenÕt  any problems and each st udent  presented their  fami l ies 
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wi t h pr ide. 

�~ This is t r ue for  al l  the uni ts, but  through t his program, teachers could see a di fferent  

side of t he st udent s and for  t he st udents, i t  gave t hem a chance to look at  

themselves from a new perspect i ve. 

�~ I t  was hard work because a lot  of out  of class preparat ion t ime was needed for  bot h 

the teachers and students. Due to t he hard work, the product  was very good. The 

fami ly was more suppor t i ve t han expected. 

�~ �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��  

 
 

Con cl u si on  

 
1. T he r esu l t s and  poi n t s t o i m pr ove of  t h i s pr ogr am  

As a resul t , i t  should be fi rst ly ment ioned t hat  t he signs of bui lding l i fe ski l ls were 
seen in st udent s. I n order  to obt ain t he comprehensible resul t  of bui lding l i fe ski l ls, i t  is 
vi tal  to evaluate an out come by prepar ing a cont rol  group, as al ready ment ioned in 
Chapter  3. Therefore, we must  not  jump to conclusions. However, according to 
observat ions by teachers, i t  was obvious that  students put  ASK and the decision-making 
card into pract i ce and also appl ied posi t ive thinking/negat i ve thinking as keywords. 
These points could lead to l i fe ski l ls bui lding.  

Secondl y, prevent ion on heal th r isk behaviors and improvement  of mental  heal t h 
problems could be pointed out . For  example, according to t he quest ionnaires, t he 
possibi l i t y of t his program act ing as tobacco and alcohol  prevent ion program was 
suggested. I n addi t ion, according to the quest ionnaires and interviews to t he teachers, 
school  refusals, st udents who go to nurse's office, and t aci t urn- tendency-chi ldren 
at tended t he classes.  

Ot her  var ious resul ts are also given. These examples include t he human-relat ions 
format ion in classrooms, the improvement  of st udent 's presentat ion ski l ls, and posi t ive 
react ions by parents/guardians. Especial l y for  t he lessons involving t he parents/guardians, 
al though the studentsÕ pr ivacy was a concern, t he resul t  obt ained was beyond ant icipat ion 
wi t hout  any problems ar ising. 

On t he other  hand, as points to improve, i t  is ment ioned t hat  i t  took much t ime than 
expected for  teachers to underst and the concept , contents and act ivi t ies of t he l i fe ski l ls 
and i ts learning st yle because t his program was new to them. I n addi t ion, i t  was a big 
task for  teachers to create teaching mater ial s such as put t ing posters in classes, st i ckers 
(which helps st udents to understand the subject ), and worksheets for  st udents. Student s 
were also puzzled in t he classes because they were not  fami l iar  wi t h the program. 
However, from t heir  behaviors in classes, i t  can be concluded t hat  the adapt at ion abi l i t y 
of students are high in general . I ndeed, i t  seemed more di fficul t  for  teachers to adapt  to 
the new style rather  t han st udents. I f a teacher  underst ands t he aim and t he content s of 
l i fe ski l ls educat ion and also acquires inst ruct ion ski l ls about  st udent  par t icipat ion t ype 
classes, students would par t icipate in classes effect ively and posi t ivel y. 
 

2. T he f act or s r el a t ed w i t h  success of  t h i s pr ogr am  
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As factors in connect ion wi t h success, fi rst  of al l , i t  should be ment ioned t hat  t he 
contents of this program and the signi ficance of st udying t his subject  are great  and 
at t ract ive. I t  seems from t he quest ionnaire to teachers t hat  they fel t  uncomfor table at  the 
beginning. However, st udent 's responses were affi rmat ive and posi t ive when classes 
star ted and teachers could feel  a wonder ful  feel ing t hat  was di fferent  from t he 
convent ional  lecture type classes. I t  is speculated t o have led to t he act i ve par t icipat ion by 
teachers.  

The or iginal  version of t his program would not  be able to be used i f only t ranslated. I t  
is because t here are act ual  ci rcumstances not  sui table to Japanese classes and students. 
Therefore, i t  was vi tal  to modi fy t he or iginal  version of t his program, hold workshops for  
teachers, have preparat ion meet ings (i .e., coaching) and exchange of opinions wi t h t he 
teachers to adapt  the program to meet  the needs of the implement ing schools. According 
to the quest ionnaires and interviews, workshops, preparat ion meet ings (i .e., coaching), 
and opinion/informat ion exchange bet ween teachers were especial ly perceived as 
impor tant . I t  is considered t hat  they have cont r ibuted to bui lding t he image of l i fe ski l ls 
educat ion and lessons more clear.  

I n addi t ion, in regards to revising t he or iginal  version, t he process was done by 
teachers and researchers who have had exper ience of l i fe ski l ls educat ion. This was a big 
factor  to the adaptat ion process because i t  made the adapt at ion sui table for  Japanese 
teachers and students wi t hout  losing appropr iate contents of the or iginal  version. 
 
3.  A ppl i cat i on  t o school s i n  J apan  

The interest  towards l i fe ski l ls educat ion in schools in Japan has cer tainly been 
increasing. Also as "guidance and counsel ing" in connect ion wi th prevent ion of at -r isk 
behaviors, l i fe ski l ls educat ion is perceived as pr imary prevent ion. Also in moral  
educat ion, not  t he convent ional  vi r t ue but  the necessi ty for  l i fe ski l ls has advocated. This 
program is also seen as an opt ion for  integrated study hour. I n shor t , t he needs of l i fe 
ski l ls at  schools are ext remely high. The only problem is to revise i t  toward more 
user-fr iendly program. 

Speci fical l y, i t  is necessary to revise t he program again. This is a pr ior i t y. Some excess 
of contents were recognized in t he present  program. I n such par ts, t he class was given by 
teacher  ini t iat i ve and t he par t icipat ion by st udents became very passive. Therefore, i t  is 
necessary to select  t he contents careful l y. Secondl y, t here is a need to have more 
workshops and t raining courses for  teachers to be able to profoundly understand l i fe ski l ls 
educat ion and t he program. However, i t  seems that  par t icipat ion in a workshop i s 
inadequate, consider ing t he opinion by teachers who par t icipated in t he workshops. I t  is 
necessary to offer  oppor t uni t y for  informat ion exchange and fur t her  t raining on l i fe ski l ls 
educat ion and program. There needs to be addi t ional  i nformat ion and VTR on lessons 
scenes. I n addi t ion, teaching mater ials and tools for  the lessons should be ar ranged. I t  i s 
also essent ial  to place l i fe ski l ls educat ion cer t ainl y into t he whole school  educat ion and to 
clar i fy the number of classes for  l i fe ski l ls educat ion and the subject  or  the field to be 
car r ied out . For  t hese purposes, an understanding, suppor t  and leadership by manager ial  
posi t ion are vi tal . I t  enables to carr y out  l i fe ski l ls educat ion systemat ical ly and 
intent ional ly i n more classes. At  any rate, effor ts and worked-out  plans by each teacher  
are impor tant . However, for  improving t he effi ciency of t his program and promot ion, i t  
can be stated t hat  an environment al  preparat ion of the hard side and soft  side for  
suppor t ing each teacher  is impor t ant . 
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On the ot her  hand, there was an impor tant  indicat ion about  the st udent  par t icipat ion 
type learning by groups which is the feature of the method in t he guidance of t his 
program. I t  is the observance of class order. I n st udent  par t icipat ion type learning, speech 
and behavior  by st udents become posi t i ve, however, i f a class is not  cont rol led sui tabl y, i t  
somet imes would fal l  into a chaos. I n order  to prevent  i t , teachers need to set  up a class 
order  and st udent s have to observe i t . Establ ishing a class order  should not  be done only 
in t he cor responding lesson. Teachers should always pract ice an establ ishment  of class 
order  i n each class. The val idi ty of l i fe ski l ls educat ion is also related to how classes are 
managed every day. 

 

 

Appen di x  

Qu est i on n ai r e Su r vey  of  L i f e Sk i l l s an d H eal t h y  Beh av i or  of  You t h  

�¢ Quest ionnaire on Yout h L i fe ski l ls and Heal th Behavior �£  

For  j u n i or  h i gh  sch ool  st u den t s 
 
 

A t t en t i on ! 
The purpose of this quest ionnaire is to find out  what  you t hink of yoursel f and your  
behaviors. I t  is NOT a test .  We wi l l  be very careful  wi t h the informat ion you give to us 
so that  i t  wi l l  not  be known to anyone else.  So please answer t he quest ions t rut hful l y.  
Please pay at tent ion to t he fol lowing: 
 
1. Answer t he quest ions t rut hful ly wi t hout  consul t i ng people around you.  Also, do NOT 

read t he quest ions out  loud. 
2. Answer t he quest ions in t he order  presented.  Please do not  skip any quest ions and do 

not  go back to the previous quest ions. 
3. Do NOT wr i te down your  name on this quest ionnaire sheet .  But , please wr i te t he 

locat ion of your  school , the name of your  school , grade, class, date, age, and sex. 
4. Please remain quiet  and be seated after  you finish. 
 
 

 
1.  Pl ease w r i t e down  t h e l ocat i on  an d n am e of  you r  sch ool ,  gr ade, an d cl ass.  
 
2.  Pl ease w r i t e dow n  t oday Õs dat e. 
        
3.  H ow  ol d ar e y ou ? 
             
4.  A r e you  m al e or  f em al e?  

1. Male.     2.  Female. 
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[ Par t  1]   Wh at  You  T h i n k  abou t  You r sel f    

 

 St op!   

 
Before answer ing quest ion 5, please l isten careful ly to your  teacherÕs di rect ions. 
 
5.  Th e f ol l ow i n g qu est i on s ar e ask i n g you  h ow  you  f eel  abou t  you r sel f .   

Th er e ar e n ei t h er  cor r ect  n or  w r on g an swer s.  Ch oose t h e on e t h at  
appl i es t o you  m ost .  

 

D i r ect i on  
First , choose ei t her  A or  B t hat  fi t s your  feel ing most  and ci rcle i t .  Next , choose 
ei ther  ÒPart ly appl ies to meÓ or  ÒFul ly appl ies to meÓ and ci rcle t he number  that  
corresponds to your  choice. 
LetÕs pract ice wi th the example. 

Example: 
A. I  l ike to go outside wi th fr iends. 1. Par t ly appl ies to me  2. Ful ly appl ies to me 
B. I  l ike to stay inside wi t h fr iends. 3. Par t ly appl ies to me  4. Ful ly appl ies to me 
 

 N ow  l et Õs begi n !   

 

1) A. I  t hink I  can st udy very wel l . 1. Par t ly appl ies to me  2. Ful ly appl ies to me 
 B. I  donÕt  know i f I  can st udy very wel l . 3. Par t ly appl ies to me  4. Ful ly appl ies to 
me 
 
2) A. I  t hink i t  is di ffi cul t  to make fr iends. 1. Par t ly appl ies to me  2. Ful ly appl ies to 
me 
 B. I  t hink i t  is easy to make fr iends. 3. Par t ly appl ies to me  4. Ful ly appl ies to me 
 
3) A. I  t hink I  am as smart  as my classmates. 
             1. Par t ly appl ies to me  2. Ful ly appl ies to 
me 
 B. I  donÕt  know whet her  I  am as smart  as my classmates. 

3. Par t ly appl ies to me  4. Ful ly appl ies to 
me 

 
4)  A. I  have lots of fr iends.       1. Par t ly appl ies to me  2. Ful ly appl ies to me 
 B. I  donÕt  have much fr iends.          3. Par t ly appl ies to me  4. Ful ly appl ies to 
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me 
 
5) A. I t  takes me qui te a long t ime to fi nish my schoolwork. 
      1. Par t ly appl ies to me  2. Ful ly appl ies to me 
 B. I  can fi nish my schoolwork in a shor t  t ime.   

3. Par t ly appl ies to me  4. Ful ly appl ies to me 
 
6) A. I  donÕt  think t hat  I  am an impor tant  member  of my class. 

1. Par t ly appl ies to me  2. Ful ly appl ies to 
me 

 B. I  t hink t hat  I  am an impor tant  member of my class. 
3. Par t ly appl ies to me  4. Ful ly appl ies to 
me 

7) A. I  often forget  what  I  learned.   
1. Par t ly appl ies to me  2. Ful ly appl ies to me 

 B. I  can recal l  what  I Õve learned easi l y.       
3. Par t ly appl ies to me  4. Ful ly appl ies to me 

 
8) A. I  am always wi th many fr iends.    1. Par t l y appl ies to me  2. Ful ly appl ies to me 
 B. I  am always by mysel f.         3. Par t ly appl ies to me  4. Ful ly appl ies to 
me. 
 
9) A. I  l ike t he classes t hat  I  am taking,  

 because I  can st udy very wel l .        1. Par t ly appl ies to me  2. Ful ly appl ies to me 
 B. I  donÕt  l ike t he classes t hat  I  am taking, 

because I  canÕt  study wel l .         3. Par t ly appl ies to me  4. Ful ly appl ies to me 
 
10) A. I  wish I  could have more fr iends.    1. Par t ly appl ies to me  2. Ful ly appl ies to 
me 
 B. I  t hink I  have many fr iends.        3. Par t ly appl ies to me  4. Ful ly appl ies to 
me 
 
11) A. I  wish I  could understand t he books I  read more easi l y. 
       1. Par t ly appl ies to me  2. Ful ly appl ies to me 
 B. I t  is not  di fficul t  for  me to understand t he books I  read. 
      3. Par t ly appl ies to me  4. Ful ly appl ies to me 
 
12) A. I  t hink I  am popular  among my fr iends.   

1. Par t ly appl ies to me  2. Ful ly appl ies to me 
 B. I  donÕt  think I  am popular  among my fr iends.  

3. Par t ly appl ies to me  4. Ful ly appl ies to me 
 
13) A. I t  is di fficul t  for  me to answer quest ions in classes. 

1. Par t ly appl ies to me  2. Ful ly appl ies to 
me 

 B. I  can answer almost  al l  the quest ions.     
3. Par t ly appl ies to me  4. Ful ly appl ies to me 
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14) A. My classmates tend to l ike me.      1. Par t ly appl ies to me  2. Ful ly appl ies to 
me 
 B. Not  many of my classmates l ike me. 3. Par t ly appl ies to me  4. Ful ly appl ies to me 
 
6.  For  each  of  t h e qu est i on s bel ow,  ch oose on e an sw er  am on g t h r ee ch oi ces 

t h at  appl i es t o y ou  m ost ,  t h en  ci r cl e t h e n u m ber . 
 
1) I  am very clumsy.  

1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
2) I  am an impor tant  member of my fami l y. 

1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
3) I  l ike the way I  look. 

1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
4) I  feel  very happy when I  am wi t h my fami l y. 

1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so.. 
5) I  wish I  could be as tal l  as my fr iends. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
6) I  want  to leave my home. 

1. Often t hink so  2. Somet imes think so  3. Hardly ever  t hink so 
 

7) I  think I  am pret t y/handsome. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
8) I  think my parent s are unhappy because of me. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
9) I  want  to gain/loose weight . 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
 
10) I  am a good daughter /son. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
11) I  have a great  smi le. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
12) I  have many t hings t hat  my parents are proud of. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
13) I  donÕt  l ike t he way I  look. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
14) I  have a great  fami l y. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
15) I  am very good at  spor t s or  games t hat  I  l ike. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
16) My fami ly is disappointed wi t h me. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
17) I  want  to be as pret ty/good-looking as people around me. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
18) I  think my parent s would be happier  i f I  were di fferent  from t he way I  am now. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
19) I  think I  am physical ly st rong bui l t . 
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 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
20) I  do not  l ike t he way I  behave when I  am wi th my fami l y. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
 
7.  For  each  of  t h e qu est i on s bel ow,  ch oose on e an sw er  am on g t h r ee ch oi ces 

t h at  appl i es t o y ou  m ost ,  t h en  ci r cl e t h e n u m ber . 
 
1) I  am ful ly sat isfied wi th mysel f. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
2) I  do not  have confidence in mysel f at  al l . 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
3) I  think t here are some good elements in me. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
4) I  think I  can handle things as much as ot hers. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
5) I  do not  have anyt hing t hat  I  t hink I  am good at . 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
6) I  somet imes t hink t hat  I  am a useless person. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
7) I  think I  am at  least  as wor thy as others. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
8) I  wish I  could be proud of mysel f a l i t t le more. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
9) I  think I  am a t ype of person who tends to make mistakes. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
10) I  tend to look at  t he posi t ive side of mysel f. 
 1. Often t hink so  2. Somet imes t hink so  3. Hardly ever  t hink so 
 
8.  For  each  of  t h e qu est i on s bel ow, ch oose on e an sw er  am on g f ou r  ch oi ces 

t h at  appl i es t o y ou  m ost ,  t h en  ci r cl e t h e n u m ber . 
 
1) I  help my fr iends when he/she is i n need. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
2) I  talk to my fr iends in rough language. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
3) I  cheer  up my fr iends when he/she fai ls in something. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
4) I  always put  blame on my fr iends. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 
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5) I  chat  wi th my fr iends dur ing t he school  recess. 
1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
6) I  do what  my fr iends ask me to do. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
7) I  always complete the task t hat  I  took on. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
8) I  cannot  join and play in groups.  

1. Does not  apply to me at  al l . 2. Does not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
9) I  t ry to keep in mind how ot hers feel  when I  tal k. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
10) I  usual ly just  stare at  my classmates playing instead of joining them. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
11) I  t ry to explain t he reason when I  oppose my fr iendÕs opinion. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
12) I  tend to be by mysel f, keeping some distance from classmates. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
13) I  am kind to ot hers. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
14) I  star t  a fight  wi t h ot hers. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
15) I  force ot hers to do what  I  want  t hem to do. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
9.  On  an swer i n g each  of  t h e f ol l ow i n g qu est i on s, i m agi n e t h at  you  ar e 

scol ded by  you r  t each er  or  l ef t  ou t  f r om  you r  f r i en ds.  Ch oose on e am on g 
f ou r  ch oi ces t h at  appl y  t o y ou  m ost ,  an d ci r cl e t h e n u m ber . 
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1) Ask someone what  I  should do. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
2) Try to find out  what  is t he cause(s) of t he t rouble. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
3) Play games. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
4) Stay alone. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
5) Be angry and shout . 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
6) Try not  to t hink about  i t . 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
7) Ask someone for  a help to solve t he problem. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
8) Try to change mysel f. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
9) Have fun wi t h my fr iends. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
10) Cry alone. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
11) Tel l  on someone. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
3. Apply to me a l i t t le.  4. Apply to me very much. 

 
12) Give up because t here is not hing I  can do. 

1. Not  apply to me at  al l .  2. Not  apply to me much. 
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3. Apply to me a l i t t le.  4. Apply to me very much. 
 
[ Par t  2]   H eal t h  B eh av i or s 
10.  H ow  m an y  day s of  t h e past  week  di d y ou  do som e exer ci se f or  m or e t h an  

15 m i n u t es t h at  m ade you  ou t  of  br eat h  an d sw eat  (e.g. r u n n i n g, an y  k i n d  
of  bal l  gam es, sw i m m i n g, et c.)? You  can  i n cl u de af t er  sch ool  cl u b 
act i v i t i es bu t  excl u de gym  cl asses an d w al k i n g t o /  f r om  sch ool .  

days 
 
11.  H ow  m an y  t i m es di d you  h ave br eak f ast  l ast  w eek ? 

days 
 
12.  Does you r  f at h er  sm ok e?  Ch oose on e an swer  an d ci r cl e t h e n u m ber . 

1. Does not  smoke. 
2. Used to smoke, but  not  anymore. 
3. Smokes. 
4. Do not  have a fat her  so t his quest ion does not  apply to me. 

 
13.  Does you r  m ot h er  sm ok e?  Ch oose on e an swer  an d ci r cl e t h e n u m ber . 

1. Does not  smoke. 
2. Used to smoke, but  not  anymore. 
3. Smokes. 
4. Do not  have a mother  so t his quest ion does not  apply to me. 

 
14.  Regar di n g you r  ol der  br ot h er (s),  ch oose on e an swer  an d ci r cl e t h e 

n u m ber . 
1. Do not  have any older  brot her(s). 
2. Have older  brot her (s), but  he/t hey does/do not  smoke. 
3. Have older  brot her (s) who smoke. 

15.  Regar di n g you r  ol der  si st er (s),  ch oose on e an swer  an d ci r cl e t h e n u m ber . 
1. Do not  have any older  sister (s). 
2. Have older  sister (s), but  she/t hey does/do not  smoke. 
3. Have older  sister (s) who smokes. 

 
16.  Regar di n g you r  cl ose f r i en ds, ch oose on e an swer  an d ci r cl e t h e n u m ber . 

1. Do not  have any close fr iends. 
2. Have close fr iends, but  t hey do not  smoke. 
3. Have close fr iends who smoke. 

 
17.  H av e y ou  ever  sm ok ed or  h ad a si n gl e pu f f  of  a ci gar et t e?  Ch oose on e 

an swer  an d ci r cl e t h e n u m ber . 
1. Never  
2. Yes, I  have. 

 
18.  H av e you  sm ok ed w i t h i n  t h e past  on e m on t h ?  Ch oose on e an swer  an d 

ci r cl e t h e n u m ber . 
1. No. 
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2. One cigaret te. 
3. Bet ween 2 to 19 cigaret tes. 
4. More than 20 cigaret tes 

 
19.  Do you  t h i n k  you  w i l l  sm ok e wh en  you  r each  t w en t y?  Ch oose on e 

an swer  an d ci r cl e t h e n u m ber . 
1. Never  
2. Probably not  
3. Not  cer t ain 
4. Probably yes 
5. Cer tainly yes 

 
20.  Do y ou  t h i n k  y ou  can  r ef u se y ou r  f r i en ds i f  t h ey  ask  you  t o sm ok e?  

Ch oose on e an sw er  an d ci r cl e t h e n u m ber .  
1. Cer tainly yes 
2. Probably yes 
3. Not  cer t ain 
4. Probably not  
5. Cer tainly not  

 
21.  Do y ou  t h i n k  y ou  can  an al yze wh at  t obacco ads ar e t r y i n g t o con vey?  

Ch oose on e an sw er  an d ci r cl e t h e n u m ber .  
1. Cer tainly yes 
2. Probably yes 
3. Not  cer t ain 
4. Probably not  
5. Cer tainly not  

 
 
22.  H av e y ou  ev er  h ad al coh ol  or  beer ?  Ch oose on e an swer  an d ci r cl e t h e 

n u m ber . 
1. No, I  have not .  
2. Yes, I  have. 

 
23.  D i d you  dr i n k  an y  al coh ol /beer  w i t h i n  t h e past  on e m on t h ?  Ch oose on e 

an swer  an d ci r cl e t h e n u m ber . 
1. No. 
2. Yes. 

 
24.  H av e you  ever  t r i ed an y  i l l egal  dr u gs su ch  as sn i f f i n g pai n t  t h i n n er  or  

st i m u l an t  dr u gs?  Ch oose on e an swer  an d ci r cl e t h e n u m ber . 
1. No, I  have not . 
2. Yes, I  have. 

 
25.  Wh at  do you  t h i n k  abou t  u si n g i l l egal  dr u gs su ch  as st i m u l an t  dr u gs?  

Ch oose on e an sw er  t h at  f i t s y ou r  t h ou gh t  an d ci r cl e t h e n u m ber . 
1. For  whatever  reason, i t  should not  be used and t he use of i t  should not  be 
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tolerated. 
2. I f they cause no harm to my mind and body, I  might  just  t r y i t  once. 
3. I f i t  does not  cause any t rouble towards anyone, i t  is up to each individual  whet her  

he/she  
uses t hem. 

4. Ot her  answer 
 

This is t he end of the quest ionnaire. Thank you very much for  you cooperat ion.  Please 
remain quiet  and be seated. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

E val u at i on  on  U n i t  5 (F or  t each er s) 
 

Thank you for  pi lot ing Uni t  5. To improve and adapt  our  program, we ask for  your  
honest  

opinion. Please answer t he fol lowing by ci rcl ing t he answer t hat  fi t s best  and 
comment   

when needed.  
Secon d  Year ,  Cl ass      

 

�
 �£ H ow  sat i sf i ed do y ou  t h i n k  you r  st u den t s wer e w i t h  t h e con t en t  an d 

act i v i t i es of  t h i s u n i t ? 
�
�}  Very sat isfied��  
���}  Sat isfied��  

���} Cannot  say ei t her  

���}  Unsat isfied��  
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���} Very unsat isfied 

 

�� - �
 �£ E v al u at e t h e u n i t  as a wh ol e. 

�
�}  Excel lent  
���}  Good 
���}  Cannot  say ei ther  
���}  Poor  
���}  Very poor  

 

�� - �� �£ Pl ease add an y  com m en t s t o t h e above ev al u at i on . 

 
 
 
 
 
 
 
 

�� �£    H ave par en t s an d gu ar di an s sh own  an y  r eact i on  t o t h e con t en t s of  

t h i s u n i t ? I f  t h er e w er e an y,  pl ease com m en t  on  w h at  t h ey  w er e. 
 
 
 

 
 

�� �£ H av e t h er e been  an y  ch an ges i n  t h e st u den t sÕ act i on s, t h ou gh t s, an d 

at t i t u des si n ce st u dy i n g t h i s u n i t ? I f  t h er e wer e an y,  pl ease com m en t .  
 
 
 
 
 
 

�� �£ H av e y ou r  i m pr essi on  an d ev al u at i on  t ow ar d t h i s pr ogr am  ch an ged 

si n ce pi l ot i n g t h i s u n i t ? I f  t h er e wer e an y  ch an ges, pl ease com m en t . 
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�� �£ I f  you  h av e an y  adv i ce or  op i n i on s on  t h e con t en t  an d i m p l em en t at i on  

of  t h i s u n i t ,  or  i n  t h e pr epar at i on  pr ocess, pl ease com m en t . We w i l l  
r ef l ect  you r  opi n i on  i n  t h e adapt at i on  pr ocess.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

F i n an ci al  Repor t  
 
Grantee: JI YD 
Project  I D#:637JPN03.33  Per iod from February 1, 2003 to February 7, 2004 
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 B u dget  l i n e i t em s 

 

 

              B u dget  

 

 

       Tot al  E xpen ses 

 

 Pr oj ect  E v al u at i on               $4,759.17        
 A ssessm en t  on  L Q               $3,036.09  
Repor t               $1,826.09  

 Ot h er s              $2,086.96  
 Gen er al  
A dm i n i st r at i on  

             $2,961.69  

 Gr an d Tot al              $14,670.00  
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